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Generic Marking Principles 
 

These general marking principles must be applied by all examiners when marking candidate answers. 
They should be applied alongside the specific content of the mark scheme or generic level 
descriptions for a question. Each question paper and mark scheme will also comply with these 
marking principles. 
 

GENERIC MARKING PRINCIPLE 1: 
 
Marks must be awarded in line with: 
 
• the specific content of the mark scheme or the generic level descriptors for the question  

• the specific skills defined in the mark scheme or in the generic level descriptors for the question 

• the standard of response required by a candidate as exemplified by the standardisation scripts. 

GENERIC MARKING PRINCIPLE 2: 
 
Marks awarded are always whole marks (not half marks, or other fractions). 

GENERIC MARKING PRINCIPLE 3: 
 
Marks must be awarded positively: 
 

• marks are awarded for correct/valid answers, as defined in the mark scheme. However, credit 
is given for valid answers which go beyond the scope of the syllabus and mark scheme, 
referring to your Team Leader as appropriate 

• marks are awarded when candidates clearly demonstrate what they know and can do  

• marks are not deducted for errors 

• marks are not deducted for omissions 
• answers should only be judged on the quality of spelling, punctuation and grammar when these 

features are specifically assessed by the question as indicated by the mark scheme. The 
meaning, however, should be unambiguous. 

GENERIC MARKING PRINCIPLE 4: 
 
Rules must be applied consistently, e.g. in situations where candidates have not followed 
instructions or in the application of generic level descriptors. 

GENERIC MARKING PRINCIPLE 5: 
 
Marks should be awarded using the full range of marks defined in the mark scheme for the question 
(however; the use of the full mark range may be limited according to the quality of the candidate 
responses seen). 

GENERIC MARKING PRINCIPLE 6: 
 
Marks awarded are based solely on the requirements as defined in the mark scheme. Marks should 
not be awarded with grade thresholds or grade descriptors in mind.  
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Annotations guidance for centres 
 
Examiners use a system of annotations as a shorthand for communicating their marking decisions to 
one another. Examiners are trained during the standardisation process on how and when to use 
annotations. The purpose of annotations is to inform the standard isation and monitoring processes 
and guide the supervising examiners when they are checking the work of examiners within their team. 
The meaning of annotations and how they are used is specific to each component and is understood 
by all examiners who mark the component.  
 
We publish annotations in our mark schemes to help centres understand the annotations they may 
see on copies of scripts. Note that there may not be a direct correlation between the number of 
annotations on a script and the mark awarded. Similarly, the use of an annotation may not be an 
indication of the quality of the response.  
 
The annotations listed below were available to examiners marking this component in this series.  
 
Annotations 
 

Annotation Meaning 

 
Correct point 

 
Incorrect point 

 Full development of point 

 Partial development of point 

 Knowledge and understanding 

 Example 

 Benefit of doubt given 

 Evaluation 

 Judgement 

 Content of response too vague 

 

Unclear information 

 Repetition 

  Page or response seen by examiner 

 Link to another part of response 

 

Not Relevant 

 Not answered question 
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Assessment objectives  

 
AO1 Knowledge and understanding  

• Demonstrate knowledge and understanding of sociological concepts, theories, evidence, views 
and research methods.  

 
AO2 Interpretation and application  

• Apply relevant sociological concepts, theories, evidence, views and research methods to support 
points or develop arguments.  

• Explain how sociological concepts, theories, evidence, views and research methods apply to a 
particular issue or question.  

 
AO3 Analysis and evaluation  
• Analyse and evaluate sociological theories, evidence, views and research methods:  

– explain the strengths and limitations of sociological theories, views and research methods  
– construct, develop and discuss sociological arguments  
– reach conclusions and make judgements based on a reasoned consideration of available 

evidence.  
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Generic levels of response grids  
 
Using the mark levels  
 
Use the generic mark scheme levels to find the mark. Place the answer in a level first. Look for the 
‘best fit’ of the answer into a level. Consider the levels above and below to ensure you have selected 
the right one.  
 
An answer needs to show evidence of most but not necessarily ALL of the qualities described in a 
level, in order to be placed in that level. Award a mark for the relative position of the answer within the 
level.  
 
Candidates may address the question in many different ways; there is no one required answer or 
approach. Do not penalise answers for leaving out a particular focus. Reward what is there rather 
than what is missing.  
 
Table A – use this table to mark question 1(e), 2(e) and 3(e) 
 

Level Description  Marks  

3 • Good sociological knowledge and understanding of the question.  
• Three points supported by evidence and analysis.  

• Sociological terms and concepts are applied appropriately and 
consistently throughout. 

• Points are well developed and clearly explained throughout. 

7–8 

2 • Some sociological knowledge and understanding of the question.  

• Most points are supported by evidence and/or analysis.  

• Some application of appropriate sociological terms and concepts.  
• Some points are partially developed or explained.  

4–6 

1 • A limited sociological knowledge and understanding of the question.  
• Points have a tendency to be descriptive, with little or no evidence and/or 

analysis.  

• Little or no application of appropriate sociological terms and concepts.  

• Points are generally undeveloped and may lack clarity.  

1–3 

0 • No creditable response.  0 
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Table B – use this table to mark Q1(f), Q2(f) and Q3(f)  
 

Level Description  Marks  

4 • Excellent sociological knowledge and understanding of the debate.  
• Sociological terms and concepts are applied appropriately and 

consistently throughout.  

• Three developed points supported by evidence and analysis on both 
sides of the debate, with a clear focus on the question throughout.  

• The answer is two sided and balanced and comes to a conclusion or 
judgement.  

12–14 

3 • Good sociological knowledge and understanding of the debate.  
• Sociological terms and concepts are applied appropriately with some 

frequency.  

• Either one or two developed points supported by evidence and analysis 
on both sides of the debate, or a range of developed and partially 
developed points on both sides of the debate, with a focus on the 
question.  

• The answer is two sided but may lack balance, and may come to a 
conclusion or may make a judgement on the question.  

8–11 

2 • Some sociological knowledge and understanding of the debate.  

• Some application of appropriate sociological terms and concepts.  

• Some partially developed points supported by evidence and/or analysis, 
and some focus on the question. One point may be developed on one 
side of the debate.  

• The answer may be simple two sided evaluation, or only cover one side 
of the debate, and may come to a conclusion or make a judgement on the 
question.  

 
A one-sided answer cannot score higher than 6 marks.  

4–7 

1 • A limited sociological knowledge and understanding of the debate.  

• Little or no application of appropriate sociological terms and concepts.  
• Points may be list-like, have a tendency to be descriptive, with little or no 

evidence and/or analysis.  

• The answer may be one sided, short or undeveloped, with no conclusion 
or judgements.  

1–3 

0 • No creditable response.  0 
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Question Answer Marks 

1(a)(i) Define the term cross-cultural. 
 
Award one mark for a partial definition, e.g. religious differences. 
 
Award two marks for a clear definition, e.g. differences in family type and 
structure based on cultural backgrounds, heritage, religion and/or ethnicities. 

2 

1(a)(ii) Define the term nuclear family. 
 
Award one mark for a partial definition, e.g. a married couple. 
 
Award two marks for a clear definition, e.g. an adult male and female, married 
or in a relationship and living together, with dependent children. 

2 

1(b) State two ways the family benefits men. 
 
Award one mark for each correct way (up to a maximum of two). 
 
Possible responses: 

• men do less domestic labour; 

• men make key decisions; 

• patriarchy – men have more power; 
• men often have control over the household f inances; 

• men are breadwinners giving them higher status; 

• men do not have the triple shift/dual burden; 

• warm bath – men are looked after by their wives in the family; 
• any other reasonable response. 

2 

1(c) Explain three changing patterns in marriage. 
 
Award one mark for each point correctly identif ied (up to a maximum of 
three). 
Award one mark for each point that is developed (up to a maximum of three). 
 
Possible responses: 

• more people now get married later in life – career women and feminism often 
mean that marriage comes later; 

• more people never marry at all – being unmarried is no longer stigmatised 
and is no longer a necessity in modern industrial societies, people have 
freedom to choose; 

• more people’s marriages end in divorce – higher expectations of marriage 
and a lack of obligation to stay in a loveless marriage;  

• more people live together (cohabit) without ever getting married – 
changing attitudes and secularisation may account for this;  

• increased rates of remarriages – following divorce, many people choose 
to marry again, often forming reconstituted families; 

• increased number of civil/non-religious marriages – marriage is no longer 
necessarily linked with religion but rather is seen as a commitment  
between two people, thus civil ceremonies increase in popularity; 

• growth of empty-shell marriages – due to the ageing population and/or the 
rising cost of living; 

• any other reasonable response. 

6 
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Question Answer Marks 

1(d) Explain three roles grandparents may have in the family. 
 
Award one mark for each point correctly identif ied (up to a maximum of 
three). 
Award one mark for each point that is developed (up to a maximum of three). 
 
Possible responses: 

• economic support role – grandparents often help their children and 
grandchildren out financially, creating trust funds, paying for college fees, 
paying for extra-curricular activities, loaning money etc.; 

• childcare role – with economic pressures and the growing independence 
of women, a lot of mothers will have to juggle motherhood  with paid 
employment. This means grandparents are often the ones to provide 
childcare; 

• socialisation and social control role – as they often play a more regular role 
in the lives of their grandchildren today, so grandparents become crucial 
parts of the socialisation and social control process. They will teach norms 
and values, conformity, gender roles and expectations and often will have 
as much influence as the parents; 

• cultural role – grandparents are often the ones to keep a culture alive, 
through talking about the past, keeping traditions going and valuing 
heritage; 

• emotional support – grandparents are often the people parents 
(particularly mothers) turn to when they need advice e.g. on bringing up 
children, partner relationships, issues at work etc.; 

• burden of elderly care – ageing grandparents can place an emotional strain 
on family members who have to care for them when they are sick, frail 
and unable to do what they once could. This can cause stresses and 
arguments amongst partners and siblings; 

• f inancial burden – looking after older grandparents can place a financial strain 
on families whether they look after them themselves at home or choose 
care homes; 

• active ageing – increased life expectancy means that grandparents can 
now play an active role in children’s lives, doing hobbies with them, 
playing sports, visits and day trips; 

• any other reasonable response. 

6 
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Question Answer Marks 

1(e) Discuss the view that the triple shift is unfair for women. 
 
Use Table A to mark answers to this question. 
 
Possible responses: 

• feminism – family life is unequal in terms of tasks and responsibilities and 
therefore benefits men, it is patriarchal; 

• paid work – many families are now dual-worker meaning women, as well 
as men, will have employment but women also have the domestic and 
emotional work on top of this – men do not; 

• housework – research such as Oakley/The Time Use study shows that 
women do more housework than men, regardless of whether they have a 
job; 

• Dunscombe and Marsden – women do emotional work alongside paid work 
and housework, men do not and this is unfair; 

• dual burden – the triple shift is even more unfair than this, showing that  
inequalities are getting worse as more domestic responsibilities and 
expectations fall to women; 

• domestic division of labour – this is not fairly split between men and 
women e.g. men may be doing more than before but often they pick and 
choose the tasks they will do, leaving women with the monotonous stressful 
chores; 

• emotional work – women have to take on the mental burden of 
emotionally supporting parents, partner and children with their worries, 
health and stresses – men do not; 

• decision making – women still make few decisions in the home as their  
‘triple’ roles do not include this, this leaves them subordinate to men and 
lacking in power; 

• gendered socialisation – Oakley – because girls and boys are still 
socialised differently at home this normalises the triple shift as something 
that women should do; 

• pivot generation – a good example of the emotional work women must do 
as part of the triple shift – women must manage their parents as well as 
their children. They are dual carers and experience all of the associated 
stresses; 

• power inequalities – despite doing more than men, women still have less 
power and influence over decision making; 

• any other reasonable response. 

8 
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Question Answer Marks 

1(f) Evaluate the view that the family is now diverse. 
 
Use Table B to mark answers to this question. 
 
Possible responses for: 

• different types of families – many different types of families are available 
for individuals to choose from e.g. extended, single parent, nuclear etc. – 
this makes the family diverse; 

• cross-cultural diversity – there is no evidence that we have a globally 
dominant family type therefore families are diverse e.g. smaller families in 
the West, larger families in more rural and traditional communities; 
patriarchal families in some religious communities, more equal relationships 
in more secular societies; 

• social class – this seems to affect differences in family type and family size 
e.g. poorer families tend to be more extended, relying on other family 
members for support whilst this isn‘t the case for higher classes; 

• ethnicity – different ethnic groups can be associated with different kinds of 
families e.g. some ethnic groups favour arranged marriages, others love 
marriages, single parents in some groups, nuclear families as the norm in 
others; 

• New Right – Charles Murray believes we are seeing the negative effects 
of family diversity in society through welfare dependency, lone parents, 
moral decline and the creation of dysfunctional families;  

• Postmodernism – thinks family diversity is a good thing, allowing family 
members choices as they break free from traditional values and 
practices, meaning that more families are now wanting this flexibility and 
so are diverse; 

• changing family roles – some families are becoming more child-centred, 
some have active grandparents contributing to family life, some have joint 
conjugal roles. This flexibility demonstrates the extent of family diversity 
today; 

• any other reasonable response. 
 
Possible responses against: 
• functionalism/New Right – the nuclear family is the ideal family form 

delivering the essential family functions and this is why it remains 
dominant throughout the world (Parsons/Murray); 

• exaggerated postmodernism – how much choice do people really have 
when it comes to the family? Conventional family norms and roles still 
dominate in many communities and societies and if individuals do not 
conform then they will be stigmatised and ostracised; 

• generational socialisation – many people find the choice of families 
available overwhelming and there is evidence to suggest that several 
people follow the example set by their family (parents and grandparents) 
and thus family diversity is actually quite limited; 

• globally – diversity within the family is not seen on a worldwide scale, many 
societies and communities, particularly those based on tradition and/or 
religion, are not diverse at all and there are clear rules and expectations 
for family life – diversity is a Westernised concept; 

• The West – it is here that family diversity is said to be greatest, however it 
is traditional family types that remain the most common e.g. an opposite 
sex couple in a nuclear family structure; 

14 
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Question Answer Marks 

1(f) • cereal packet family – media representations continue to show the 
nuclear family with its clear gender roles as the norm and the ideal and  
thus this is what many aspire to – which contradicts the notion of family 
diversity; 

• family diversity as a temporary stage – some sociologists believe that any 
diversity we may see in the family is not permanent and that ultimately 
most people end up in a traditional family unit that is the ‘best fit’ for their 
society; 

• any other reasonable response. 
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Question Answer Marks 

2(a)(i) Define the term role allocation. 
 
Award one mark for a partial definition, e.g. schools decide your future job. 
 
Award two marks for a clear definition, e.g. sorting individuals into appropriate 
jobs and roles based on achievement in school. 

2 

2(a)(ii) Define the term institutional racism. 
 
Award one mark for a partial definition, e.g. schools treat ethnic groups 
differently. 
 
Award two marks for a clear definition, e.g. when the functioning of the 
education system involves systems and expectations that lead to 
discrimination against an ethnic group. 

2 

2(b) State two reasons why private schools get good examination results. 
 
Award one mark for each correct reason (up to a maximum of two). 
 
Possible responses: 

• classes are smaller – more individual attention helps with results; 

• better facilities and resources – supports better results; parents are fee-
paying customers so demand high levels of service – resulting in better 
results; 

• selection by ability – brightest students attend so get the best results; 

• pro-school sub-cultures – work hard to achieve good results; 
• high value placed on education by all stakeholders – meaning good 

results; 

• opportunities – high social capital and social networking opportunities; 

• any other reasonable response. 

2 
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Question Answer Marks 

2(c) Explain three ways education differs globally for girls. 
 
Award one mark for each point correctly identif ied (up to a maximum of 
three). 
Award one mark for each point that is developed (up to a maximum of three). 
 
Possible responses: 

• access to education for girls – in some developing countries boys are more 
likely to go to school than girls. This may be because of patriarchy, 
expectations of future gender roles etc.; 

• norms, values and cultural differences – in some countries girls’ futures are 
seen in terms of marriage and children, therefore education is not 
prioritised or seen as important; 

• experience of school – approx. 1 in 3 African schools have no toilets/poor 
quality toilets. This means that when menstruating girls may not attend for 
fear of embarrassment; 

• poverty – in some countries girls are an economic necessity for the family 
therefore school is not an option; 

• single sex education – girls in some countries will be educated only with 
other girls whereas in other countries education will be co-ed; 

• positive discrimination – in some parts of the world girls are part of 
positive discrimination schemes to try and equalise their opportunities e.g. 
girls into STEM, priority access to lab equipment etc.; 

• UN initiatives – they are strongly committed to improving education for 
girls and therefore member governments are likely to introduce initiatives 
and schemes into schools in those countries to focus on the education of 
girls; 

• subject availability – in some areas of the world progressive subjects such 
as sociology are available for girls to study, allowing them to question  the 
unequal systems they may be living under and so aspire for well paid, 
higher status, professional careers; 

• any other reasonable response. 

6 
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Question Answer Marks 

2(d) Explain three positive functions of education. 
 
Award one mark for each point correctly identif ied (up to a maximum of 
three). 
Award one mark for each point that is developed (up to a maximum of three). 
 
Possible responses: 

• socialisation – schools pass on the norms and values of society from one 
generation to the next; 

• social control – schools use positive and negative sanctions to control 
students behaviour, ensuring that they conform to societies expectations; 

• economic function – education ensures that society has enough people with 
education, skills, qualifications and training to maintain the economy; 

• selective function/role allocation – by testing and grading learners 
education ensures that individuals can find work that is appropriate for 
their ability and efforts; 

• meritocracy – education is fair for all and everyone has the same 
opportunities for success therefore allowing for individuals to achieve social 
mobility; 

• value consensus – schools teach individuals a shared set of norms and 
values which creates a sense of belonging and thus creates a more 
harmonious society; 

• vocationalism – education for work allows learners to take courses that 
lead them directly into associated careers, ensuring there are trained 
people to fill these roles e.g. health care, car vehicle maintenance etc.; 

• Marxism – education inculcates capitalist ideologies and is thus positive  
for the bourgeoisie as it ensures that capitalism is widely accepted as a 
fair and just system for all; 

• feminism – education maintains the patriarchy in society and so is seen  
as positive for men who are able to maintain their higher status and power 
within society; 

• any other reasonable response. 

6 
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Question Answer Marks 

2(e) Discuss why Marxists criticise the hidden curriculum. 
 
Use Table A to mark answers to this question. 
 
Possible responses: 

• hierarchies – students learn their place and the associated norms that go 
with their role – older students may have higher status than younger 
students and teachers definitely are higher in the hierarchy than students  
– this prepares lower class learners for the low position they will have in 
society and the workplace – they accept their place; 

• norms and values – expected social norms and values that support the  
‘status quo’ and discourage social criticism are learnt, normalised and 
reinforced when at school, leading to a culture of passivity;  

• competition – sports and academic testing are both a form of competition 
found in schools – they give the message that doing better than others is 
important for success which benefits the bourgeoisie who will employ 
these students in the future as their workers – high productivity = 
maximum profit; 

• importance of punctuality – students follow a timetable and are often ‘ruled 
by the bell’, they have to be in classrooms at particular times and  will be 
sanctioned if late. This prepares them for the same level of control in their 
future world of work; 

• social conformity – positive and negative sanctions are used in schools to 
ensure that student behaviour is controlled and students conform to the 
school rules and expectations, making them passive and thus benefiting 
the bourgeoisie later in life; 

• Marxism – the hidden curriculum is about the bourgeoisie controlling the 
proletariat through ideology (ISA) – they learn not to have high 
expectations of work or of life, they accept orders from others and being 
bored is expected; 

• fatalism – education persuades working class learners that it is their own 
fault that they do badly in school when in fact Marxists believe that the 
system has been designed to ensure that most of the working class do not 
do well at school; 

• upper class children – Marxists believe that the hidden curriculum for the 
upper class is very different to that of the working class as they learn  to 
expect a high-status occupation in which they will tell others what to do as 
they will be in positions of authority; 

• any other reasonable response. 

8 
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Question Answer Marks 

2(f) Evaluate the view that in-school factors have the most influence on 
educational achievement. 
 
Use Table B to mark answers to this question. 
 
Possible responses for: 

• attending a ‘good school’ – Rutter’s research indicates that whether or not a 
child attends a ‘good school’ is the determining factor for a child’s 
educational achievement; 

• quality of schooling – Morris’s research showed that schools in more 
deprived areas were not at the same educational standard as those in 
wealthier areas, thus affecting results; 

• peer groups in school – middle class students are more likely to be 
supportive of their peer group and to value education whereas working class 
students are often the opposite and may form anti-school sub-cultures that 
reject the aims and values of education e.g. Willis ‘the lads’; 

• type of school – Marxists believe students attending private and selective 
schools will achieve more than those in the state and non-selective 
sectors due to improved resources, funding, higher expectations and 
smaller class sizes; 

• teacher labelling and expectations – teachers judge and classify learners 
in different ways, as hard working or trouble, as high or low achievers, and 
these expectations can lead to a self-fulfilling prophecy that will affect 
educational achievement – particularly for boys, the working class and 
ethnic minorities; 

• setting and streaming – research shows that students placed in the lower 
sets are not pushed and challenged as much as those in the higher sets. 
Behaviour is worse and homework is less. This affects educational 
achievement (Rosenthal and Joacobsen); 

• ethnocentric curriculum – if the curriculum in a school favours the majority 
culture, then minority groups can feel alienated and reluctant to work hard 
– this affects their educational achievement; 

• linguistic factors – schools operate in the elaborated code and expect 
students to do the same. Those that don’t have this linguistic skill are thus 
disadvantaged in education (e.g. lower class, ethnic minorities);  

• role models – schools are often described as middle class institutions and 
thus if ethnic minority or working class students lack role models in school 
to encourage and motivate them to do well then they may believe that 
education is not for them and so not try or work hard;  

• any other reasonable response. 
 
Possible responses against: 
• material factors – material deprivation may be more important than in-

school factors in determining educational achievement e.g. not having a 
quiet place to study, a lack of resources, having to work part-time, lack of 
access to digital resources, private tutors etc.; 

• parental values – it may be the attitudes at home that are most influential 
when it comes to educational achievement e.g. the working class need for 
immediate gratification, parents not valuing education etc.; 

14 
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Question Answer Marks 

2(f) • cultural capital – working class/ethnic minority parents may lack the 
cultural capital of wealthier parents – this lack of familiarity with books, 
museums, galleries, theatre etc. may be the main reason for differences 
in educational achievement; 

• community factors – some areas may have issues with crime, drugs and 
gangs that interfere with the education of some students and 
disadvantage them when it comes to educational achievement;  

• home factors – no one in the family may have done well in education 
previously and thus there is an absence of successful role models at home 
to motivate individuals, so affecting educational achievement; 

• socialisation and social control – girls are thought to be more tightly 
socially controlled than boys and to be socialised to be more passive – this 
may advantage girls over boys when it comes to education; 

• feminism – societal changes have meant that girls now do better than boys 
on average in education and this could be because they have higher 
aspirations and a desire to break the patriarchy; 

• any other reasonable response. 
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Question Answer Marks 

3(a)(i) Define the term peer group. 
 
Award one mark for a partial definition, e.g. your friends. 
 
Award two marks for a clear definition, e.g. people of the same status and age. 

2 

3(a)(ii) Define the term hate crime. 
 
Award one mark for a partial definition, e.g. racial assault. 
 
Award two marks for a clear definition, e.g. offences in which the victim is 
targeted because of certain characteristics e.g. religion, age, sexuality or race. 

2 

3(b) State two strengths of using official statistics to measure crime. 
 
Award one mark for each correct strength (up to a maximum of two). 
 
Possible responses: 
• patterns and trends in crimes committed can be easily seen; 

• quantitative data means comparisons over time/between social groups can 
easily be made; 

• they show what types of people are offenders and victims; 
• they are published online and so are easily accessible and free; 

• they can be used to see what crimes are increasing and what crimes are 
decreasing; 

• they are typically published every year and so are up to date; 
• they are published by the government and based on police and court 

records so can be trusted; 
• they show data for an entire nation and so are both representative and 

generalisable; 
• they are reliable – standardised data; 
• any other reasonable response. 
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Question Answer Marks 

3(c) Explain three reasons why people commit instrumental crime. 
 
Award one mark for each point correctly identif ied (up to a maximum of 
three). 
Award one mark for each point that is developed (up to a maximum of three). 
 
Possible responses: 

• for money – f inancial reasons such as poverty and material deprivation can 
lead some people to instrumental crime; 

• capitalist consumer culture – even higher class people may commit 
instrumental crimes e.g. white-collar/corporate crime as a way to 
maximise profit, 

• due to a lack of opportunity – high unemployment rates and reduced job 
opportunities may lead some people to commit crime; 

• to improve social position – instrumental crime can increase status and 
position within the hierarchy (e.g. gangs) which cannot be achieved 
legitimately – Cohen’s status frustration; 

• for material possessions – relative deprivation, the feeling of having less 
than others in your community/society, often fuelled by the media may lead 
some people to commit instrumental crimes as a way to gain these 
desirable goods; 

• due to prejudice and discrimination – instrumental crime may be the 
intended response to perceived inequalities that leaves the perpetrator 
feeling disillusioned about the unfairness of society i.e. being unable to get 
a job s/he is qualified for; 

• a means of resistance – the feeling experienced by many marginalised 
groups of being targeted and treated unjustly by the police may lead to 
instrumental crimes e.g. BLM protests, riots and looting as forms of 
instrumental crimes; 

• to prove masculinity – the culture of masculinity means some males may 
commit instrumental crime in order to prove or increase their masculinity 
e.g. violence/assault; 

• any other reasonable response. 
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Question Answer Marks 

3(d) Explain three aspects of the postmodern view of crime. 
 
Award one mark for each point correctly identif ied (up to a maximum of 
three). 
Award one mark for each point that is developed (up to a maximum of three). 
 
Possible responses: 

• individualism – reasons for crime cannot be generalised as every 
individual has their own personal reasons for committing crimes meaning 
all the traditional sociological explanations are flawed;  

• social construction of crime – there is no definite, agreed definition of crime 
as crime varies enormously over time and between cultures. This means 
there is no point investigating why people become criminals  because 
certain behaviours may or may not be criminal in different cultures and at 
different times; 

• crime as fun – Katz – crime is seen to be exciting and fun and therefore for 
young people this is the reason it’s committed; 

• edgework – Lyng – crime is about risk taking behaviour as a temporary 
escape from societies rules, control and boundaries;  

• harm caused by crime – postmodernists believe we should study more 
about the harm caused by crime to society and individuals e.g. green or 
corporate crimes; 

• emotional link – crime may be related to individual feelings and emotions 
in a particular moment or context rather than being caused by wider social 
and structural factors; 

• any other reasonable response. 
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Question Answer Marks 

3(e) Discuss the view that crime and deviance vary cross-culturally. 
 
Use Table A to mark answers to this question. 
 
Possible responses: 

• laws – some things are legal in some countries but illegal in others e.g. 
possession of cannabis; 

• morals – in the West monogamy is valued and marrying more than one 
person at a time would be considered a criminal offence whereas in other 
cultures polygamy is both legal and widely accepted; 

• religion – this may directly affect the laws e.g. Shariah law in Islamic 
nations affects every part of an individual’s life in contrast to civil laws and 
secular cultures; 

• sub-cultures – what is defined as deviant in some sub-cultures is not the 
same as others e.g. punks have brightly coloured Mohican hairstyles and 
ripped, offensive clothing whereas this is not deemed acceptable or 
appropriate by wider society; 

• social class – Miller ‘focal concerns’ – working class culture can be linked 
to street culture and low level criminality and Miller’s research found that 
this was accepted as a normal part of life whereas for other social classes 
this would be viewed as deviant and unacceptable;  

• age – younger people are more likely to push the boundaries and engage 
in criminal/deviant behaviour than older people because it is seen as fun, 
risk-taking behaviour (Katz & Lyng); 

• ethnicity – some ethnic groups may have cultural practices that infringe the 
laws of a country e.g. possession of marijuana in the UK is illegal and yet is 
commonly used by some ethnic groups; 

• gender expectations – in Afghanistan the Taliban have no state-run 
domestic abuse shelters for female victims and instead send them to 
prison, girls cannot get a secondary or higher education and they are 
banned from many public places. These laws themselves would be 
considered criminal and deviant in many other cultures;  

• punishment – some countries use capital/corporal/physical punishment to 
deal with criminals e.g. the Middle East, whereas other countries adopt a 
more rehabilitative approach to crime e.g. Scandinavia;  

• tribal culture – Mead, New Guinea – feminine characteristics and 
behaviour of males was the norm in one of the tribes she studied 
compared to hegemonic masculinity and a stigmatisation of feminine 
males as deviant in the West; 

• gangs – gang culture normalises and, indeed, values criminal and deviant 
behaviour such as violence and murder whereas wider society condemns 
this and perceives it as criminality; 

• any other reasonable response. 
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Question Answer Marks 

3(f) Evaluate the view that non-custodial sentencing is the most effective type 
of punishment. 
 
Use Table B to mark answers to this question. 
 
Possible responses for: 

• community sentencing – the offender is made to do unpaid, compulsory work 
for a set period of time. This is typically related to the offence in  some way 
e.g. a conviction for vandalism may result in a sentence where property 
has to be repaired. This teaches the offender about the consequences of 
crime making them reconsider their future actions; 

• f inancial penalties – this kind of sentence is often used for less serious 
crimes whereby a sum of money must be paid by the offender to the court 
and/or the victim as punishment for the crime committed. In a capitalist  
society this can be more effective than prison as money is highly valued 
and so by losing this an offender will be put off from re-offending in the 
future (deterrence); 

• rehabilitation programs outside prison – this could be for addiction, 
education and training or mental health – these often run alongside other 
non-custodial sentences and ensure that the offender is ‘treated’ so  that 
the chance of future re-offending is lessened as the issue causing crime 
is no longer there; 

• capital punishment – some countries and states operate the death 
penalty as they do not believe that prison is a serious enough sentence 
for the most awful, heinous crimes. Capital punishment protects  citizens 
and sends a clear message to prolific offenders that crime will not be 
tolerated, so deterring them from a life of crime; 

• corporal punishment – a physical punishment that causes pain e.g. 
flogging or whipping. The shame of such a public punishment is enough 
to deter many from committing crime whilst for others if this punishment  is 
imposed it is something that they do not wish to repeat – again making it an 
effective form of punishment; 

• exile and ostracism – having to leave one’s home and community, 
receiving an injunction or a restraining order and/or being shunned by  the 
community is an effective punishment as it firstly prevents the crime from 
happening and secondly places feelings of guilt onto the offender that are 
not desirable. This thus also deters others from committing crimes;  

• surveillance – e.g. curfews, electronic tagging and having to avoid certain  
areas/people – by watching the offender criminal behaviour is prevented as 
they must follow the rules imposed or face more severe sanctions. These 
restrictions mean that the offender will not be tempted to re-offend and 
that the public are safe, making it a very effective punishment for crime;  

• probation – a period of time within which the offender is monitored within 
the community – the offender is closely monitored by the authorities and 
also has regular meetings with a probation officer who can help with 
training and employment needs. It is an effective way of checking 
whether an offender has been reformed and is safe to live within the 
community without offending, thus making it a very effective form of 
punishment; 
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Question Answer Marks 

3(f) • police cautions – for minor offences when the offender accepts their guilt, 
an official police warning is given as a sentence rather that anything more 
serious. This is a cost effective and quick way of dealing  with more minor 
offences with a clear message to offenders that any further law breaking 
will result in more serious consequences; 

• social media and vigilante groups – the growth of social media means that 
messages, images and posts spread quickly. Being threatened or 
attacked by members of the community is a big deterrent to offenders as 
is the thought of their image being all over the internet. This makes it an 
effective form of punishment; 

• informal methods of punishment – fear of letting loved ones down, family 
and friends, and being shamed through the crimes committed can be the 
worst form of punishment due to the emotional connections involved. This 
therefore prevents crime as individuals do not want to face stigma and 
shame from family/peers/teachers/colleagues etc.; 

• cost – non-custodial sentencing is often a cheaper alternative than 
incarceration and this means that it can be thought of as more effective for a 
country as more of it can be offered with the aim of reducing crime; 

• any other reasonable response. 
 
Possible responses against: 

• prison as a deterrent through loss of freedom – this is the most effective 
type of punishment because prisons are negatively represented in the 
media and people know that if they are incarcerated there will be a loss of 
liberty. This all helps to put people off from committing crimes – far more 
so than non-custodial sentencing; 

• prison prevents further offending in society – non-custodial sentencing 
cannot guarantee that the offender will not commit another crime whereas  
prison can contain the individual, remove them from society and thus 
prevent offending from being able to take place; 

• prison rehabilitation programs – access to education, training, addiction 
treatment and therapy/counselling are far easier and cheaper to access 
inside prisons than outside. In terms of rehabilitation, this therefore 
means that custodial sentencing is most effective as it is the way most 
criminals will access support to help them not offend again; 

• poor living conditions in prison – in many countries the prison regime is 
tough and unappealing. This is also the image portrayed through the 
media. This ensures prison is seen as a deterrent to crime and is an 
effective punishment; 

• restorative justice in prisons – new programs have been introduced into 
many prisons whereby offender and victim (or victim’s family) are able to 
meet and talk as a way to ensure offenders realise the impact their 
criminality has on others. The success rates in terms of reduced rates of 
re-offending is high, showing the effectiveness of custodial sentences; 

• severity of prison regimes – having limited freedom, reducing social 
contact, making work compulsory and forcing accountability for the crimes 
committed can only happen through custodial sentencing – this makes 
this form of punishment more effective than any non-custodial sentences 
can be; 
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Question Answer Marks 

3(f) • Scandinavian prisons, an alternative approach – not all prison systems have 
high levels of recidivism, violence and anti-social behaviour. Custodial 
sentencing can be gentler and more rehabilitative, as in places  like 
Norway and Sweden, and in such a context the custodial sentences are 
the most effective punishment as they are able to combine re-
socialisation with a removal of the offender from the criminal context and 
the criminal connections; 

• New Right criticisms of non-custodial sentencing as being ‘too soft’ on 
crime – the right wing view is that the only way to effectively punish 
criminals and reduce repeat offending is to ‘get tough on crime’. Policies 
such as zero tolerance and three strikes are thought to be far more 
effective deterrents than any of the non-custodial options; 

• public safety – prisons are the only method of punishment that can 
guarantee the public’s safety as the offender is removed from society and 
locked away. Custodial sentencing is thus more effective than non-
custodial. 

• informal social control – it may be the informal agencies that are the most 
effective at preventing crime as they are able to socialise and inculcate  
individuals at an early age into conformity and the view that crime is wrong; 

• any other reasonable response. 

 

 
 


